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Freehold Borough School District 

District Mission 

We will inspire the creativity and imagination of all students and empower them as 

knowledgeable, skillful, and confident learners who flourish and contribute willingly in a 

changing world. 

Core Beliefs 

We believe that: 

 All people have inherent worth. 

 Life-long learning is basic to the survival and advancement of society. 

 The primary influence on the individual's development is the family in all its forms. 

 Valuing diversity is essential to individual growth and the advancement of society. 

 All individuals have strengths and human potential has no known limits. 

 Democracy thrives when individuals accept responsibility for their choices. 

 Being trustworthy builds trust. 

 Creativity and imagination are essential for society to flourish. 

 A safe environment is essential for the well-being of the individual and for society to 

flourish 

 

 

 

 

 

 

 

 

 

 



Freehold Borough School District 

Philosophy 

The philosophy for our curriculum is developed with a democratic system of beliefs and values.  

Believing that our students deserve the best education, our curriculum is aligned to the most 

current New Jersey Core Curriculum Content Standards and current statewide assessments.  Our 

scope and sequence is vertically and horizontally aligned.  The progression of objectives 

embraces decades of rigorous research, conducted both independently and at the university level, 

and acknowledges that children develop differently and that learning experiences and strategies 

for performance are differentiated.  Our borough is a diverse community, rich in tradition and 

spirit.  Knowledge is a fusion balancing authentic experience and content, which language arts 

literacy skills are integrated with other content areas.  Our curriculum contains common 

expectations that are rigorous and student centered, and teachers, who are most proximal to the 

children, will use this document as an instrument to ensure student success. 

To ensure that our children are successful and receive the best education, this curriculum 

document, our staff will continuously collaborate on this living document.  We will develop 

purposeful and effective formative and summative assessments which measure growth of our 

curriculum and inform our instruction.  Finally, we will continuously seek to grow professionally 

through professional development, which is aligned to statewide regulations, but specifically 

geared to benefit our curriculum, school, and children. 

General Curriculum & Instruction Objectives 

 Teachers will employ lessons that are aligned to our curriculum and framed utilizing 

current research-based methods and techniques that focus on student achievement 

 Our lessons will be structured according to statewide and district standards and our 

teachers will have flexibility to ensure that lessons meet the needs of all learners 

 Units and lessons will be differentiated  

 Curriculum is be student focused on success and balances developmental theory and 

psychometric standards 

 Democratically developed benchmarks and assessments will be utilized to gauge student 

and curricular growth.  Assessment will be multidimensional and developed according to 

student need. 

 

 

 

 



Course Overview: 

 

This course develops critical thinking skills as well as reading and writing proficiencies aligned 

with the grade 8 Common Core Learning Standards. This course emphasizes the fundamental 

language skills of reading, writing, speaking, listening, thinking, viewing and presenting. An 

emphasis on vocabulary and composition skills will be an on-going part of the program. 

The course includes studies of various literary genres: short story, poetry, novel, drama, and non-

fiction. The development of critical reading and writing skills is a major emphasis of the course. 

Instructional Methods  

Instructional Read Aloud - Teachers have always read aloud to young children, but recent 

research has shown that reading aloud can benefit middle and secondary students as well. 

Reading aloud to teenagers stimulates their imaginations and emotions; models good reading 

behavior; exposes them to a wide range of literature; enriches their vocabularies and 

understanding of sophisticated language patterns; makes difficult text understandable; models the 

fact that different genres are read differently; supports independent reading; and can encourage a 

lifelong enjoyment of reading. 

The purpose of Interactive Read Aloud is for students to hear fluent reading as they develop 

higher level thinking skills such as analysis, synthesis and inference.  Teachers can explicitly 

model skills and strategies through Read Aloud-Think Alouds. Read Alouds expose students to a 

variety of genres and culturally relevant texts. Favorite texts and mentor texts are selected for 

special features and can be reread many times.  

Student talk is linked directly to comprehension.  Building the ability to communicate and think 

about texts is highly valued in the literacy classroom.  During the read-aloud, teachers foster 

discussion amongst the students about a text.  The teacher may show portions of the text to 

students on the document camera or hand out sections of the text for students to hone in on and 

close read.  However, at the middle level, it is highly recommended that students activate 

listening during a read aloud- by not having a copy of the text.  This supports engagement and 

enhances active learning.   

Read aloud can happen in a 40 minute block, incorporating read aloud and talk and stop and jot 

in the reader’s notebook.  It can happen 1-2 times per week.  Shorter periods of read aloud can 

happen across the week at shorter intervals of time. 

Research Evidence for Independent Reading and Reading Achievement 

―Struggling readers need to read a lot because it is during the actual reading that they can 

practice all those complicated strategies and skills they are developing in unison. There is good 

evidence (Torgeson & Hudson, 2006) that we can design interventions that include word 

recognition skills and strategies and still be left with students who cannot read fluently and with 



comprehension. It isn’t that teaching struggling readers better word reading skills and strategies 

isn’t important, but rather that better word reading skills and strategies will not necessarily 

improve the reading of text—real reading, the ultimate goal. What we need in order to help 

struggling readers develop is the substantially more complicated achievement of reading text 

accurately, fluently, and with comprehension. The only way to do this is to design interventions 

such that struggling readers engage in lots of text reading.‖ ‐Allington, R. A. (2009). What 

Really Matters in Response to Intervention: Research‐based Designs. Boston, MA: Pearson 

Education. 

Krashen, S. (2004). The Power of Reading: Insights from the Research (2nd ed.). Portsmouth, 

NH: Heinemann. Krashen reports that in 93% of reading comprehension test comparisons, 

children who read in class or who read more in class performed as well or better than 

counterparts who didn’t read or didn’t read as much.     

Allington, R. (2000). What Really Matters for Struggling Readers: Designing Research‐based 

Programs. NY: Longman. ―Replacing whatever went on in classrooms with added reading time 

was just as effective as, or more effective than, traditional instruction in enhancing reading 

comprehension.‖   

Lewis, M. & Samuels, S. J. (2005). Read More, Read Better? A Meta‐analysis of the Literature 

on the Relationship Between Exposure to Reading and Reading Achievement. Unpublished 

manuscript, University of MN, Minneapolis. Lewis and Samuels report on a meta‐analysis of 

experimental studies of the relationship between ―exposure to reading‖ (independent reading in 

any format) and reading achievement. Results provided clear causal evidence that students who 

have in‐school independent reading time in addition to regular reading instruction do 

significantly better on measures of reading achievement than peers who have not had reading 

time. Reading time was especially beneficial for students at earlier stages of reading 

development: students in lower grades, those experiencing difficulties in learning to read, and 

students learning English as a second language.  

Block, C. & Mangieri, J. (2002). Recreational Reading: Twenty Years Later. The Reading 

Teacher, Vol. 55, No. 6, pp. 572‐580. Block and Mangieri report that abundant recreational 

reading (in and out of school) has been linked to higher achievement test scores, vocabulary 

growth, and more sophisticated writing styles.  

Taylor, B. Frey, M., & Maruyama, K. (1990). Time Spent Reading and Reading Growth. 

American Educational Research Journal, Vol. 27, pp. 351‐362. As few as 15 extra minutes of 

reading make a difference, especially for struggling readers. 

       

During independent reading, students read in their heads.  They read alone.  They read just right 

texts mostly - sometimes applying strategies explicitly taught through grade level texts as 



well.  Students can read the same book in partnerships or in a book club.  They still read alone, 

but set goals together and meet to discuss what was read.  

Conferring and Small Groups - While students read, the teacher meets with students to support 

their reading.   

Please see http://www.scholastic.com/teachers/top_teaching/2009/10/reading-workshop for 

further clarification on the mini-lesson and independent reading. 

 

Grade 8 Year Long Overview  

Unit Reading Writing 

1 

Launching Reader’s and 

Writer’s Workshop 

 

4 Weeks / September 

Independent Reading 

 

Reading Fiction 

 

Narrative Essay 

 

 

2 

Informational Reading and 

Writing Argument 

 

5 Weeks / October/November 

Reading Biography 

and supplementary 

informational texts 

 

Research Based Argument 

Essay 

3 

Literature and Narrative 

 

November/ December 

Understanding Theme and 

Symbolism in Complex 

Literature 

Literary Essays 

 

John Steinbeck Study 

4 

Literature and Narrative 

 

January 

Dystopian Fiction 

 

Short Stories 

 

Short Story Compare and 

Contrast Essay 

 

Narrative Scene 

5 

Informational Reading and 

Writing 

 

February - April 

Holocaust-themed 

Readings 

 

Historical Fiction Partner 

Book Clubs 

 

Holocaust Museum 

Research Paper on Holocaust 

 

Essay on Documentary or 

Holocaust movie 

 

6 

Informational Reading and 

Writing 

 

May / June 

 

 

Civil Rights Readings 

 

Historical Fiction Book 

Clubs 

 

Research Paper and 

Presentation 

 

http://www.scholastic.com/teachers/top_teaching/2009/10/reading-workshop


  

Assessments & Products 

 September Benchmark Assessment 

 On Demand Narrative Writing 

 TC Reading Assessments 

 Fountas and Pinnell Reading Assessment 

 Essential Question Reflection 

 Reading History Essay 

 Published Narrative Essay 

 Writer’s Notebook 

 Reader’s Response Notebook 

 Grammar/ Mechanic Assessment 

 

Essential Questions  

 

What are the habits of strong readers and writers? 

 

What strategies do strong readers use when engaging with complex texts? 

 

What are the qualities of strong writing? 

 

 

Unit Learning Goals 

Learning goals are derived from the CCLS for the unit.  Scales are written to connect to 

learning goals. 

 I can make inferences about a literary text and provide text evidence to support my ideas.  

 I can determine a theme or central idea of a literary text and provide supportive text 

evidence. 

Rationale 

This unit is designed to last four weeks in order to assess reading levels and reorient our students 

to the Readers and Writers workshop.  While it is our expectation that 8
th

 graders read over the 

summer, and although we strongly encourage this, we know that for many of our students, this 

will be the first time in two months they are reading and writing with the kind of rigor with 

which we expect an 8
th

 grader to work.  This is a very important time in the year where we 

rebuild the stamina needed to read and write for stretches at a time as well as gear up for the 

complex tasks ahead.  Most importantly, September focuses on assessment so that instruction 

can be tailored to the needs of individual students.  

 

Unit 1 – Launching Reader’s and Writer’s Workshop 

 



 I can provide a summary of a literary text. 

 I can figure out the importance of dialogue in a literary text such as how it reveals aspects 

of character. 

 I can figure out the tone of a text and provide evidence to support my claim.   

 I can create a strong lead. 

 I can write a narrative using effective techniques, relevant descriptive details and a well-

structured event sequence.   

 I can recognize and correct inappropriate shifts in verb voice and mood. 

 

 

In this unit plan, the following 21st Century themes and skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Standard 9.1 21
st
 Century Life Skills 

X Global Awareness  ETA Creativity and Innovation 

 Financial Literacy  E Critical Thinking and Problem 

Solving  

Common Core Standards  

Learning goals are derived from the CCLS 

 

RL 8.1 Cite the textual evidence that most strongly supports an analysis of what the text says 

explicitly as well as inferences drawn from the text. 

 

RL 8.2 Determine a theme or central idea of a text and analyze its development over the course 

of the text, including its relationship to the characters, setting, and plot; provide an objective 

summary of the text. 

 

RL 8.3 Analyze how particular lines of dialogue or incidents in a story or drama propel the 

action, reveal aspects of a character, or provoke a decision. 

 

RL 8.4 Determine the meaning of words and phrases as they are used in a text, including 

figurative and connotative meanings; analyze the impact of specific word choices on meaning 

and tone, including analogies or allusions to other texts 

 

W 8.3 Write narratives to develop real or imagined experiences or events using effective 

technique, relevant descriptive details, and well-structured event sequences 

 

L 8.1d Recognize and correct inappropriate shifts in verb voice and mood. 



 Health Literacy  ET Communication (Interpersonal and 

Media Fluency) 

 Civic Literacy  ET Collaboration and Teamwork 

 Career Awareness/Exploration  ETA Accountability, Productivity and 

Ethics 

Interdisciplinary Connections 

8.1 Educational Technology - All students will use digital tools to access, manage, evaluate, and 

synthesize information in order to solve problems individually and collaboratively and to create 

and communicate knowledge 

9.1 All students will demonstrate the creative, critical thinking, collaboration, and problem-

solving skills needed to function successfully as both global citizens and workers in diverse 

ethnic and organizational cultures. 

 

Daily Teaching Objectives 

Objectives are your measurable daily lessons and activities that help students achieve a 

learning goal.  All objectives connect to learning goals 

Readers will independently identify 3 character traits of a main character and offer 3 pieces of 

text evidence to support their theories by using their independent reading book.    

 

Readers will work collaboratively through a group read aloud to determine the central idea of a 

short story and offer several pieces of text evidence to support their theories.     

 

Readers will work collaboratively to provide a one-paragraph summary of a literary text by using 

the whole-class story. 

 

Readers will independently pull out 3 separate lines of dialogue that highlight distinct traits of 

the main character in their independent reading book. 

 

Readers will independently pull out 3 separate lines of dialogue that highlight distinct traits of 

the minor character in their independent reading book. 

 

Readers will independently define the tone of their independent reading book and offer at least 3 

forms of text evidence to support their theory. 

 

Writers will independently generate a list of 3-5 characters in their writer’s notebooks, 

developing physical and personality traits  

 

Writers will independently generate a list of at least 3-5 characters in their writer’s notebooks, 

identifying possible issues faced by middle school students.  



 

Writers will focus on one developed character and expand background and possible relationships 

with others. 

 

Writers will create at least 2-3 realistic scenarios that might happen to their developed character 

using ―What if‖ situations. 

 

Writers will consider possible conflicts facing their chosen characters and develop the ideas for 

climax and resolution. 

 

Writers will continue to expand their chosen character through prompted character questionnaire. 

 

Writers will experiment with different leads for their narrative story. 

 

Writers will draft/revise/edit narrative essay before final publishing. 

 

 

 

Suggested Pacing Schedule 

 

Week 1 

 

 Begin TC reading assessments 

 Review habits, routines, rituals and rules 

 Students choose IR books  

 Begin reading Don’t You Dare Read This, Mrs. Dunphrey 

 Qualities of strong writing – mechanic review 

 

Day 1:  

 Power Point on major/minor characters and characterization. 

 Unit 1 Assessment to demonstrate proficiency of interacting with narrative text – Home  

to Harmony by Phillip Gulley 

 

Day 2: 

 Use mentor text ―Mrs. Olinski‖ to complete chart on characterization for the story. Use 

turn and talk and stop and jot. 

 On Demand Writing – Demonstrate proficiency with explanatory text: 

 

Eighth grade is not too early to start thinking  

 

Week 2 

 

 Pre-writing through collection of ideas  

 Active reading strategies: How do I stop and jot? What strategies can I use to keep track 



 

Reading & Writing Skills Instructional Methods 

Questioning 

Monitoring For Meaning 

Inferring 

Retelling 

Predicting 

Determining Importance 

Synthesizing 

Elaboration 

Finding Theme 

 

Independent Reading & Writing 

Close Reading 

Guided Reading 

Small-Group Strategy Lessons 

Explicit, Whole-Group Mini-Lessons 

Explicit Strategy Instruction 

Read Aloud 

Partner Reading 

Turn and Talk 

Stop and Jot 

Reading Log 

Free-Writing 

Writing Process 

Think-Aloud 

Resources Vocabulary 

Don’t You Dare Read This, Mrs. Dunphrey 

―Mrs. Olinski‖ 

NJ State Model Assessment Binder 

Writer’s and Reader’s Notebooks 

Elements of Fiction 

Characteristics / Traits 

Words to describe mood and tone 

Analysis terms 

of my text?  How do I prepare for book talk? 

 NJ State Model Reading Assessments 

 Qualities of strong writing – mechanic review 

 

 

Week 3  

 

 Reading for long stretches of time 

 Retelling and Summarizing 

 Crafting Narrative Story   

 TC reading assessment  

 Qualities of strong writing – mechanic review 

 

 

Week 4 

 

 Reading Independent Book 

 Book Logs 

 Qualities of strong writing – mechanic review 

 Reading responses 

 Writing Celebration 

 

Teacher’s College Reading Assessments Should Be Complete!!! 

 



Independent Reading Books 

www.readworks.org 

―News Debate: ―F is for Fat?‖ 

―Nighttime in Texas‖ 

―In the Enemy’s Grip‖ 

―Study Buddies‖ 

―Is Tobacco Out to Hook Kids?‖ 

―Sir Isaac Newton and LeBron James‖ 

―Crash Test‖ 

―Water is Everywhere‖ 

 

 

  Differentiation  

 Students read books appropriate to their independent reading level 

 Students can work at different paces 

 Small strategy groups will support students to reach goals 

 Questions embedded into read aloud are multi-leveled 

 Graphic organizers may be provided to scaffold essay writing  

 1:1 conferences offer extra individualized support to readers and writers  

 Charts display examples and instructions  

 Pictorial charts and prompts used for students who need 

     For enrichment, students can 

 Publish 2 narratives and 1 essay 

 Complete 1 independent book by end of September  

    For struggling writers, students can 

 publish only one piece of writing 

 

  

http://www.readworks.org/


Suggested Reading Strategies for Small Group and Conferences  

Lesson Ideas for Retelling (reading and writing) 

 Good readers can retell a story. 

 Good readers can identify the structure of a story (beginning, middle, and end). 

 Good readers can retell a story in the correct sequence. 

 Good readers use language that helps them describe the sequence of a story (e.g., first, 

next, then, finally, etc.). 

 Good readers recognize important story elements (characters—setting— problem—

solution). 

 Good readers can identify main characters (referring to them by name). 

 Good readers can identify the setting in a story. 

 Good readers can identify the problem and solution in a story. 

 Good readers use pictures to help retell a story. 

 Good readers can retell personal stories (one’s own and someone else’s). 

 Good readers find and use important language (repeated) from the text. 

 Good readers stop, think, and remember (carrying through) important elements of a 

story. 

 Good readers activate prior knowledge and experience when thinking about a story. 

 Good readers practice retelling with partners. 

 Good readers can retell a story using pictures. 

 Good readers practice retelling longer texts. 

 Good readers practice retelling in writing. 

Lesson Ideas for Monitoring for Meaning   

 Good readers leave tracks of their thinking as they read.  

 Good readers make mental pictures or movies in their head as they read.   

 Good readers stop reading when they are confused or not focused.  

 Good readers stop reading when they can’t see the mental pictures or movies 

(visualizations) in their head or can’t hear the inner voice in their head.  

 Good readers ask themselves ―Does it sound right? ―or ―Does it make sense? ―if they 

come to unknown words or confusing text.  

 Good readers often skip an unknown word, read on, and then reread.  

 Good readers use context clues to figure out the meaning of unknown words.  

 

 

Suggested Reading Strategies for Small Group and Conferences  

Lesson Ideas For Synthesis (reading and writing) 

 Good readers monitor meaning and ―think aloud‖ about important information and 

themes as they read.  

 Good readers take notes to get the ―gist‖ of their reading.  

 Good readers retell what they have read.  



 Good readers share their reading with others through book recommendations, book talks, 

and other conversations.  

 Good readers push themselves to understand the inferential meaning of a text, in addition 

to the literal meaning.  

 Good readers put all of their strategies together to better understand a text.  

 Good readers compare and contrast to better understand their reading.  

 Good readers write about their reading in order to synthesize their thinking.  

 Good readers read like a writer noticing the craft of a piece as well as the content and 

reading process.  

 Good readers notice the thinking they do to access content and gain knowledge from 

texts.  

 Good readers synthesize information when they attempt to answer difficult questions.  

 Good readers recognize how their thinking has changed while reading a text.  

Lesson Ideas for Asking Questions  

 Good readers ask purposeful questions before, during, and after reading.  

 Good readers ask questions to clarify meaning.  

 Good readers ask questions about unfamiliar words.  

 Good readers ask questions about the author’s style.  

 Good readers ask question about their predictions.  

 Good readers look for answers to their questions in the text.  

 Good readers revise predictions based on evidence in the text.  

 Good readers determine whether they will have to infer answers to their questions based 

on the text, use their background knowledge to answer questions, or seek an outside 

source for answers.  

 Good readers can identify new questions and answers as a result of contributions from 

other readers.  

 Good readers know that asking questions expands a reader’s thinking and understanding. 

 

Suggested Writing Strategies for Small Group and Conferences 

Personal Narrative Writing  

 Writers can find ideas.  One way they find an idea is by thinking about moments of deep 

beauty and moments of tension in their lives. 

 Writers use what they know about storytelling to retell a significant moment in their 

lives. They incorporate setting, dialogue and inner thinking as they craft their story. 

 Writers use action verbs to help the reader visualize the story. 

 Writers revise the setting of a story using descriptive details. 



 Writers make sure that they get to the heart of their story or the ―so what?‖ 

Personal essay Writing  

 Writers plan their ideas by creating a planning page. 

 Writers think about their thesis statement and get started writing a catchy introduction. 

 Writers make sure they have reasons to support their thesis statement. 

 Writers revise their work by elaborating their ideas. 

 Writers use appropriate transitional language to connect thoughts as well as to connect 

reasons back to their original thesis. 

 Writers include a conclusion 

 

  



Unit 2 – Reading Biography and Writing Research Based Argument Essay 

 

Rationale 

The Common Core Standards place a strong emphasis on reading informational texts.  To 

prepare our students for high school reading and beyond, this unit exposes students to the genre 

of biography.  Students will investigate the life of one person who has made positive 

contributions to our world.  Students will read several texts about one person – unearthing 

various perspectives and points of view about this person’s impact on society.  By reading across 

several texts, students will discover the relationship between audience and content as well as 

author’s opinion and content.   

 

Students will then use the information gained from at least three sources to write an essay 

explaining why their chosen person is considered to be an influential person.  

 

Assessments and Products 

 Unit 3 - “Nurses in the Wilderness” by Ruth L. Ewers (pre and post test) 

 On Demand Explanatory Essay  

 Research Based Argument Essay 

 Prezi/ Power Point Presentation (Written and Oral) 

 Bibliography and Citations 

 2 prompts / Biography text sets  

 

Essential Questions 

Why do authors write biography? 

 

How have the actions of individuals and groups had an impact on the way we live today? 

 

How can a person’s decisions and actions change his/her life? 

 

How are a person’s decision and actions judged by a society?  What role do culture, class and 

religion play? 

 

Unit Learning Goals 

Learning goals are derived from the CCLS for the unit.  Scales are written to connect to 

learning goals 

 I can make inferences about a nonfiction text and provide text evidence to support my 

ideas.  

 I can determine important facts from a nonfiction text. 

 I can determine a theme or central idea of a nonfiction text and provide supportive text 

evidence. 

 I can provide a summary of a nonfiction text. 



 I can distinguish between when I am reading about a person, an event or an idea. 

 I can explain why an author makes specific decisions about where to place a sentence, a 

paragraph or any other text feature. 

 I can notice how different authors of books on similar topics may offer conflicting 

information. 

 I can create a thesis statement. 

 I can support my claim with clear reasons and relevant text evidence. 

 I can include a counterclaim to illustrate full understanding of all points of view. 

 

 

  

Common Core Standards  

 

RI 8.1 Cite the textual evidence that most strongly supports an analysis of what the text says 

explicitly as well as inferences drawn from the text. 

RI 8.2 Determine a central idea of a text and analyze its development over the course of the text, 

including its relationship to supporting ideas; provide an objective summary of the text. 

RI 8.3 Analyze how a text makes connections among and distinctions between individuals, ideas, 

or events (e.g., through comparisons, analogies, or categories). 

RI 8.5 Analyze in detail the structure of a specific paragraph in a text, including the role of 

particular sentences in developing and refining a key concept. 

RI 8.6 Determine an author's point of view or purpose in a text and analyze how the author 

acknowledges and responds to conflicting evidence or viewpoints. 

RI 8.9 Analyze a case in which two or more texts provide conflicting information on the same 

topic and identify where the texts disagree on matters of fact or interpretation. 

W8.1 Write arguments to support claims with clear reasons and relevant evidence 

a) Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing 

claims, and organize the reasons and evidence logically. 

b) Support claim(s) with logical reasoning and relevant evidence, using accurate, credible 

sources and demonstrating an understanding of the topic or text. 

c) Use words, phrases, and clauses to create cohesion and clarify the relationships among 

claim(s), counterclaims, reasons, and evidence. 

d) Establish and maintain a formal style. 

e) Provide a concluding statement or section that follows from and supports the argument 

presented. 



In this unit plan, the following 21st Century themes and skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Standard 9.1 21
st
 Century Life Skills 

X Global Awareness  ETA Creativity and Innovation 

 Financial Literacy  T Critical Thinking and Problem 

Solving  

X Health Literacy  E Communication (Interpersonal and 

Media Fluency) 

 Civic Literacy  E Collaboration and Teamwork 

 Career Awareness/Exploration  E Accountability, Productivity and 

Ethics 

Interdisciplinary Connections 

8.1 Educational Technology - All students will use digital tools to access, manage, evaluate, and 

synthesize information in order to solve problems individually and collaboratively and to create 

and communicate knowledge 

9.1 All students will demonstrate the creative, critical thinking, collaboration, and problem-

solving skills needed to function successfully as both global citizens and workers in diverse 

ethnic and organizational cultures. 

 

Reading & Writing Skills Instructional Methods 

Questioning 

Monitoring For Meaning 

Inferring 

Retelling 

Predicting 

Determining Importance 

Synthesizing 

Elaboration 

Summarizing 

Paraphrasing 

Independent Reading & Writing 

Close Reading 

Guided Reading 

Small-Group Strategy Lessons 

Explicit, Whole-Group Mini-Lessons 

Explicit Strategy Instruction 

Read Aloud 

Partner Reading 

Turn and Talk 

Stop and Jot 

Reading Log 



Free-Writing 

Writing Process 

Think-Aloud 

Resources Vocabulary 

Students will need at least THREE resources 

on the same person: 2 books and one internet 

article 

Reader’s and Writer’s notebooks 

Internet resources on a variety of important 

figures 

Franklin D. Roosevelt A Leader in Troubled 

Times by Editors of TIME For Kids 

Franklin D. Roosevelt From New Deal to 

World Statesman by Adrian Gilbert 

Promises to Keep by Sharon Robinson 

 

Characteristics / Traits 

Claim, Argument, Evidence, Elaboration 

Transitional Phrases 

 

Sample 

Daily Teaching Objectives 

Objectives are your measurable daily lessons and activities that help students achieve a 

learning goal.  All objectives connect to learning goals. 

 Readers will independently read a biography and use the class note-taking outline to 

jot at least 7 important facts. 

 Readers will independently create a timeline of at least 2-3 important events in the 

life of the subject they are studying from their nonfiction biography. 

 Readers will independently determine 2-3 central ideas representative of the life story 

of their subject and provide text evidence to support their theories. 

 Readers will independently evaluate their notes to determine at least 1 event that 

influenced other events, ideas or individuals.  

 Readers will independently evaluate their notes to determine at least 1 idea that 

influenced other ideas, events or individuals.  

 Writers will independently create a list of about 3-5 character traits of the person they 

are researching in their writer’s notebooks. 

 Writers will independently paraphrase 3 facts that support each trait (3 traits = 9 facts) 

from their nonfiction resources.    

 Writers will independently craft at least 3 versions of a thesis statement for their 

biography essay in their writer’s notebooks and then choose the one they will use in 

their final product.    

 Writers will independently consider how other leaders, societies; interest groups may 

perceive or view the subject of their study and then write a paragraph highlighting 

those perspectives in their writer’s notebooks. 

 

Differentiation 

 Students read books appropriate to their independent reading level 

 Students can work at different paces 



 Small strategy groups will support students to reach goals 

 Questions embedded into read aloud are multi-leveled 

 Graphic organizers may be provided to scaffold essay writing  

 1:1 conferences offer extra individualized support to readers and writers  

 Charts display examples and instructions  

 Pictorial charts and prompts used for students who need 

 

     For enrichment, students can 

 Write a compare and contrast essay  

 Use more resources  

 Complete 2 independent books  

 

    For struggling writers,  

 Students can use 2 resources that are at just right levels 

 

 

  Suggested Reading and Writing Strategies for Small Group and Conferences 

Readers preview a biography by reading the back of the book and the table of contents.  They 

make predictions about the kind of person they think the subject may be – and then read on to 

discover if they were accurate or need to adjust their thoughts. 

 

Readers take notes by organizing their notebooks into sections such as ―childhood‖, 

―achievements‖, etc. 

 

Readers think about the author’s point of view – and look for evidence to support their claim. 

 

Readers create a timeline of big events and smaller events in the life of the subject. 

   

Readers look across the timeline notes and think about which events influenced other events. 

 

Readers think about the era in which they are studying their subject.  They think about how 

this era affected their subject and how the subject affected the era.   

Readers may go to another nonfiction source in order to collect more information about a time 

period. 

 

Readers read several texts about one subject.  Readers may notice that information in each text 



differs or is the same.  

  

Readers jot notes and paraphrase and author’s words. 

 

Readers ask themselves: What important achievements or qualities made this person's life 

important enough to be written about? What can I learn from this person? 

 

Readers develop theories about a subject based on traits. They always use text evidence to 

support their thinking. 

 

Writers develop a point of view or opinion about the subject they are studying. 

   

Writers develop a thesis statement. 

 

Writers collect reasons and evidence to support their thesis statement. 

 

Writers use transitional phrases to connect reasons and evidence to the thesis statement. 

 

Writers elaborate their ideas by including data, examples and anecdotes. 

 

Writers stretch sentences by using prepositional phrases. 

 

Suggested Pacing Schedule 

Week #1  

o Unit Pre-Assessment 

o Structure of biography  

o Gathering sources 

o Choosing a subject 

o Taking Notes 

 

Week #2  

o Taking notes 

o Creating timelines 

o Reading across several texts for 

information  

o Writing summaries 

o Paraphrasing 

 

Week #3 

o Taking notes 

o Creating timelines 

o Reading across several texts for 

Week #4  

o Drafting an essay on character trait of 

subject 

o Revising essay  

o Adding evidence  

o Citing sources 

o Paraphrasing 

 

Week #5  

o Editing  

o Final Copying Essay 

o Prompt and Bio text set #1 

o Prompt and Bio text set #2 

 

Week #6  

o Preparation for presentations 

o Presentations and Celebrations 

 



information  

o Writing summaries 

o Paraphrasing 

o Creating a thesis statement 

o Gathering evidence and reasons 

o Planning an essay 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Unit 3 – Reading Literature and Writing Literary Essays 
 

Rationale 

In this unit students will explore various works written by one author and focus understanding on 

the similarities and differences in the structure and theme of each. Their attention will also be 

focused on discovering symbols employed by authors and meanings of each. 

 

Students will explore different works of the same author. In studying the style of chosen author, 

students will find a common message and/or thread that the author tries to get across to the 

reader.  Upon completion of the novel, students will view movie as a means of 

comparison/contrast and write a literary essay defending their analysis. 

 

Additionally, students will write literary essays that explore the theme and symbolism studied in 

independent read-aloud and compare/contrast literary styles and techniques used by the author in 

both independent books read, citing textual evidence to support their thesis.  

 

In this unit, students will write a personal essay (written in third person point of view) about a 

recurring theme in their own life, and Gifted and Talented students will produce a movie trailer 

for novel.  

 

Assessments and Products 

Reflection on Essential Questions  

Compare and Contrast Essay Film to Text 

Literary Essay on Symbolism 

Pre and Post Unit Test 

 

Essential Questions 

Why do some characters prevail and some fail? 

How does literature reflect and affect our lives? 

Is conflict an inevitable part of the human experience? 

 

Unit Learning Goals 

Learning goals are derived from the CCLS for the unit.  Scales are written to connect to 

learning goals. 

 I can make inferences about a literary text and provide text evidence to support my ideas.  

 I can determine a theme or central idea of a literary text and provide supportive text 

evidence. 

 I can provide a summary of a literary text. 

 I can figure out the importance of dialogue in a literary text such as how it reveals aspects 



of character. 

 I can figure out the tone of a text and provide evidence to support my claim.   

 I can create a thesis statement. 

 I can figure out the symbolism in a text and provide evidence to support my claim. 

 I can compare and contrast different works by the same author. 

 I can analyze the different points of views of major and minor characters in a literary text.  

 I can watch a film version of a literary text and compare and contrast the two mediums.   

 I can support a written claim with clear reasons and relevant text evidence. 

 I can use transitional phrases to elaborate my ideas and to connect my reasons and 

evidence to my thesis statement. 

 

  Common Core Standards  

RL 8.1 Cite the textual evidence that most strongly supports an analysis of what the text says 

explicitly as well as inferences drawn from the text.   

 

RL 8.2 Determine a central idea of a text and analyze its development over the course of the text, 

including its relationship to supporting ideas; provide an objective summary of the text. 

         

RL 8.3 Analyze how particular lines of dialogue in a story propel the action, reveal aspects of a 

character or provoke a decision.             

 

RL 8.4 Determine the meaning of words and phrases as they are used in a text, including 

figurative and connotative meanings; analyze the impact of specific word choices on meaning 

and tone, including analogies or allusions to other texts. 

 

RL 8.5 Analyze in detail the structure of a specific paragraph in a text, including the role of 

particular sentences in developing and refining a key concept. 

 

RL 8.6 Analyze how differences in the points of view of the characters and the audience or 

reader (e.g. created through the use of dramatic irony) create such effects as suspense or humor.  

         

RL 8.7 Analyze the extent to which a filmed or live production of a story or drama stays faithful 

to or departs from the text or script, evaluating the choices made by the director or actors 

 

W8.1 Write arguments to support claims with clear reasons and relevant evidence 

a) Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing 

claims, and organize the reasons and evidence logically. 

b) Support claim(s) with logical reasoning and relevant evidence, using accurate, credible 

sources and demonstrating an understanding of the topic or text. 

c) Use words, phrases, and clauses to create cohesion and clarify the relationships among 

claim(s), counterclaims, reasons, and evidence. 

d) Establish and maintain a formal style. 



e) Provide a concluding statement or section that follows from and supports the argument 

presented. 

 

In this unit plan, the following 21st Century themes and skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Standard 9.1 21
st
 Century Life Skills 

X Global Awareness  E Creativity and Innovation 

 Financial Literacy  E Critical Thinking and Problem 

Solving  

 Health Literacy  E Communication (Interpersonal and 

Media Fluency) 

 Civic Literacy  E Collaboration and Teamwork 

 Career Awareness/Exploration  E Accountability, Productivity and 

Ethics 

Interdisciplinary Connections 

8.1 Educational Technology - All students will use digital tools to access, manage, evaluate, and 

synthesize information in order to solve problems individually and collaboratively and to create 

and communicate knowledge 

9.1 All students will demonstrate the creative, critical thinking, collaboration, and problem-

solving skills needed to function successfully as both global citizens and workers in diverse 

ethnic and organizational cultures. 

 

 

 

  



 

 

 

 

 

 

Sample 

Daily Teaching Objectives 

Objectives are your measurable daily lessons and activities that help students achieve a 

learning goal.  All objectives connect to learning goals.   

 

 Readers will independently identify 3 character traits of a main character and offer 3 

pieces of text evidence to support their theories by using their independent reading book.    

 

 Readers will work collaboratively through a group read aloud to determine the central 

idea of a short story and offer several pieces of text evidence to support their theories.     

 

 Readers will work collaboratively to provide a one-paragraph summary of a literary text 

by using the whole-class short story. 

 

 Readers will independently pull out 3 separate lines of dialogue that highlight distinct 

traits of the main character in their independent reading book. 

 

 Readers will independently pull out 3 separate lines of dialogue that highlight distinct 

traits of the minor character in their independent reading book. 

 

 Readers will independently define the tone of their independent reading book and offer at 

least 3 forms of text evidence to support their theory. 

 

 Readers will independently pull out 1 physical artifact from a literary text and then jot 

down the significance of that artifact to the plot or central theme in their reader’s 

notebook. 

 

 Using an independent reading book, readers will jot down what the main character thinks 

about other characters, the setting, and the main conflict of the story and will also provide 

at least 3 quotes as text evidence to support their claims.   

 

 While watching Of Mice and Men, readers will jot down at least 3 events or concepts in 

the story that are similar to the literary text and at least 2 events or concepts that are 

different in their reading notebooks.   

 

 Writers will reread their drafts with a partner and, using the transitions chart, insert 3 

transitional phrases and another sentence to elaborate an idea. 



 

Differentiation 

 Students read books appropriate to their independent reading level 

 Students can work at different paces 

 Small strategy groups will support students to reach goals 

 Questions embedded into read aloud are multi-leveled 

 Graphic organizers may be provided to scaffold essay writing  

 1:1 conferences offer extra individualized support to readers and writers  

 Charts display examples and instructions  

 Pictorial charts and prompts used for students who need 

     For enrichment, students can 

 Write an extra essay on John Steinbeck, his life and the influences for his works 

 Complete 2 independent books  

    For struggling writers,  

 Students can use 2 resources that are at just right levels 

 

 

Reading & Writing Skills  Instructional Methods 

Questioning 

Monitoring For Meaning 

Inferring  

Retelling 

Predicting  

Determining Importance  

Synthesizing  

Elaboration  

Summarizing 

Paraphrasing 

 

 

 

Independent Reading & Writing  

Close Reading 

Guided Reading 

Small-Group Strategy Lessons 

Explicit, Whole-Group Mini-Lessons 

Explicit Strategy Instruction  

Read Aloud  

Partner Reading  

Turn and Talk  

Stop and Jot 

Reading Log 

Free-Writing 

Writing Process 

Think-Aloud  

Resources Vocabulary  

Of Mice and Men by John Steinbeck 

Excerpts from The Pearl and ―The Travels with 

Charlie‖ by John Steinbeck 

Reader’s and Writer’s notebooks 

2 Independent Reading novels by same author 

Of Mice and Men movie 

 

Vocabulary  

Characteristics / Traits  

Claim, Argument, Evidence, Elaboration 

Transitional Phrases  

 

 



 

 

 

 

 

  

Suggested Pacing Schedule 

Week #1  

Begin Read Aloud for Of Mice and Men 

Students read author’s choice books 

Character and Conflict 

 

Week #2  

Text evidence  

Point of view 

Symbolism 

Setting  

 

Week #3 

Text Evidence 

Figurative Language  

Begin symbolism literary essay on Of Mice and 

Men 

Week #4  

Finish Of Mice and Men 

Revise and Edit Essay  

 

Week #5   

Watch film Of Mice and Men 

Begin Compare and Contrast Essay 

 

Week #6  

Read other short works of Steinbeck 

Author’s craft 

 



Unit 4 Reading Dystopian Fiction and Writing Compare and Contrast Essay 

 

Rationale 

 

In the previous unit, we exposed our 8
th

 graders to the timeless literature of John Steinbeck.  Unit 

4 stands on the shoulders of this work by studying the elements of fiction closer and growing 

even bigger ideas and claims about the author’s incentive and point of view as well as the use of 

symbolism and figurative language in literature.  Dystopian fiction asks our students to make real 

world connections and to consider issues of social and civil justice.  The genre of dystopian 

fiction is in its very nature complex and offers students opportunities to close read and engage 

complex texts daily. 

The novels and stories are highly engaging and pull resistant and reluctant readers in.   

 

 

Assessments and Work Products 

Reader’s and Writer’s Notebook 

Film to Text Essay 

Narrative Ending to Maze Runner 

Character and Citations Prompted Essay 

 

Essential Questions 

What is a utopia and how does that differ from dystopia?   

 

What is the connection between science fiction and dystopian fiction? 

 

What is the relationship between dystopian works of fiction and real world social and civic 

issues? 

 

Unit Learning Goals 

Learning goals are derived from the CCLS for the unit.  Scales are written to connect to 

learning goals. 

 I can make inferences about a literary text and provide text evidence to support my ideas.  

 I can determine a theme or central idea of a literary text and provide supportive text 

evidence. 

 I can provide a summary of a literary text. 

 I can figure out the importance of dialogue in a literary text such as how it reveals aspects 

of character. 

 I can come up with 2-3 character traits for characters in a story and offer text evidence to 

support my claim. 



 I can create a thesis statement. 

 I can figure out the symbolism in a text and provide evidence to support my claim. 

 I can analyze the different points of views of major and minor characters in a literary text.  

 I can watch a film version of a literary text and compare and contrast the two mediums.   

 I can support a written claim with clear reasons and relevant text evidence. 

 I can use transitional phrases to elaborate my ideas and to connect my reasons and 

evidence to my thesis statement. 

 I can write create an original narrative scene based on the work of an existing dystopian 

story using similar effective techniques, relevant descriptive details and event sequence 

of the author. 

 

Common Core Standards  

RL 8.1 Cite the textual evidence that most strongly supports an analysis of what the text says 

explicitly as well as inferences drawn from the text.   

 

RL 8.2 Determine a central idea of a text and analyze its development over the course of the text, 

including its relationship to supporting ideas; provide an objective summary of the text. 

         

RL 8.3 Analyze how particular lines of dialogue in a story propel the action, reveal aspects of a 

character or provoke a decision.             

 

RL 8.4 Determine the meaning of words and phrases as they are used in a text, including 

figurative and connotative meanings; analyze the impact of specific word choices on meaning 

and tone, including analogies or allusions to other texts. 

 

RL 8.5 Analyze in detail the structure of a specific paragraph in a text, including the role of 

particular sentences in developing and refining a key concept. 

 

RL 8.6 Analyze how differences in the points of view of the characters and the audience or 

reader (e.g. created through the use of dramatic irony) create such effects as suspense or humor.  

         

RL 8.7 Analyze the extent to which a filmed or live production of a story or drama stays faithful 

to or departs from the text or script, evaluating the choices made by the director or actors 

 

W8.1 Write arguments to support claims with clear reasons and relevant evidence 

a) Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing 

claims, and organize the reasons and evidence logically. 

b) Support claim(s) with logical reasoning and relevant evidence, using accurate, credible 

sources and demonstrating an understanding of the topic or text. 

c) Use words, phrases, and clauses to create cohesion and clarify the relationships among 

claim(s), counterclaims, reasons, and evidence. 

d) Establish and maintain a formal style. 



e) Provide a concluding statement or section that follows from and supports the argument 

presented. 

 

W 8.3 Write narratives to develop real or imagined experiences or events using effective 

technique, relevant descriptive details, and well-structured event sequences 

 

In this unit plan, the following 21st Century themes and skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Standard 9.1 21
st
 Century Life Skills 

X Global Awareness  E Creativity and Innovation 

 Financial Literacy  E Critical Thinking and Problem 

Solving  

 Health Literacy  T Communication (Interpersonal and 

Media Fluency) 

 Civic Literacy  E Collaboration and Teamwork 

 Career Awareness/Exploration  E Accountability, Productivity and 

Ethics 

Interdisciplinary Connections 

8.1 Educational Technology - All students will use digital tools to access, manage, evaluate, and 

synthesize information in order to solve problems individually and collaboratively and to create 

and communicate knowledge 

9.1 All students will demonstrate the creative, critical thinking, collaboration, and problem-

solving skills needed to function successfully as both global citizens and workers in diverse 

ethnic and organizational cultures. 

 

 

 

 



 

Differentiation 

 Students read books appropriate to their independent reading level 

 Students can work at different paces 

 Small strategy groups will support students to reach goals 

 Questions embedded into read aloud are multi-leveled 

 Graphic organizers may be provided to scaffold essay/ story writing  

 1:1 conferences offer extra individualized support to readers and writers  

 Charts display examples and instructions  

 Pictorial charts and prompts used for students who need 

 Use websites for books to be recited 

 Use consistent clear language in whole group lesson 

 Re-teaching/ Preview teaching 

 

     For enrichment, students can 

 Read Uglies by Scott Westerfeld in a book club 

 Write an original dystopian short story 

 

Reading & Writing Skills  Instructional Methods 

Questioning 

Monitoring For Meaning 

Inferring  

Retelling 

Predicting  

Determining Importance  

Synthesizing  

Elaboration  

Summarizing 

Paraphrasing 

 

 

 

Independent Reading & Writing  

Close Reading 

Guided Reading 

Small-Group Strategy Lessons 

Explicit, Whole-Group Mini-Lessons 

Explicit Strategy Instruction  

Read Aloud  

Partner Reading  

Turn and Talk  

Stop and Jot 

Reading Log 

Free-Writing 

Writing Process 

Think-Aloud  

Resources Vocabulary  

Maze Runner 

Independent Reading Books 

Vocabulary  

Characteristics / Traits  

Claim, Argument, Evidence, Elaboration 

Transitional Phrases  



    For struggling writers,  

 Students can create a made up dialogue scene between two characters in Maze Runner 

 Write a review of the movie Maze Runner 

 

Suggested Pacing Schedule 

Week #1  

Begin Maze Runner  

Students choose IR books 

Author’s Purpose 

Using clues to form inferences 

Predictions 

Character and Conflict  

 

 

Week #2  

Reading Maze Runner  

Importance of setting 

Symbolism  

Central ideas and themes 

Character traits 

 

Week #3 

Reading Maze Runner  

Students create their own ending to Maze 

Runner  

Character traits 

 

Week #4 

Finish Maze Runner 

Watch Maze Runner movie 

Compare and Contrast essay 

 

Week #5 

Character/ Citations Essay 

 

Students will have to read some chapters of 

Maze Runner independently in order to finish 

this text in 4 weeks.   

 

 

 

  



Unit 5 – The Holocaust in History 

Reading Informational and Literary Texts & Writing Argument and Informational Texts 

 

Rationale 

Students need to gain an awareness and understanding of the pervasive nature of prejudice and 

discrimination in today’s world, and how by learning from the mistakes of the past, we can look 

to make positive changes for the future. Students will realize the importance of human dignity 

and their role in helping to preserve and defend it.  Above all, students need to realize that 

literacy is power and that being able to access information independently allows us to be 

informed, powerful citizens.   

 

Overview 

 

This unit will introduce the students to the period of history known as the Holocaust. Across this 

unit, students will develop an understanding of the nature of prejudice and discrimination 

throughout history and the human costs of hatred. Students will gain insight and information 

about the Holocaust period by reading several nonfiction texts as well as one historical fiction 

book.  Students will use literacy skills to access historical information and 

understanding.  Students will synthesize information from multiple sources to piece together a 

constructed response.  

 

In the first two weeks of this unit, students will independently read or listen to informational 

texts in order to gain a general understanding of the Holocaust period.  Through discussion, 

students will weave together the story of the Holocaust as a series of events, one after another, in 

history.  Reading strategies will include: identify organization and purpose, retell, summarize, 

paraphrasing and noticing cause and effect.  Writing strategies will include: free-writing, writing 

from a prompt and writing summary.  Students will read together in partner groups based on 

ability in nonfiction book clubs.   

 

In the second week of this unit, students will read across a series of nonfiction texts as well as 

look at pictures of the time period, charts, graphs and data and construct a response off of a 

PARCC-like prompt synthesizing all of the information they have acquired to that 

point.  Students will repeat this again in the third week - moving through the process of viewing 

images, reading texts, synthesizing and writing a flash draft - much quicker.   

 

In the last two weeks of this unit, students will begin reading a historical fiction book in their 

book clubs.  Clubs will be grouped by ability.  Reading strategies this week will include: noticing 

setting, noticing conflict, identifying main character and most importantly, making connections 

between nonfiction events/ideas and concepts and the fictionalized story.  Students will write a 

literary critique about the historical literature they read. 

 

 

 



 

 

Unit Learning Goals 

Learning goals are derived from the CCLS for the unit.  Scales are written to connect to 

learning goals. 

 I can make inferences about a literary text and provide text evidence to support my ideas.  

 I can make inferences about a nonfiction text and provide text evidence to support my 

ideas.  

 I can determine a theme or central idea of a literary text and provide supportive text 

evidence. 

 I can provide a summary of a literary text. 

 I can come up with 2-3 character traits for characters in a story and offer text evidence to 

support my claim. 

 I can create a thesis statement. 

 I can figure out when an author is sharing information that conflicts with my own point of 

view or the author’s point of view in a nonfiction text. 

 I can analyze the different points of views of major and minor characters in a literary text. 

 I can read a prompt and figure out how to answer it using appropriate text evidence from 

nonfiction resources. 

 I can support a written claim with clear reasons and relevant text evidence. 

 I can extract relevant details from nonfiction resources. 

 I can paraphrase and cite an author’s words from nonfiction texts. 

 I can use transitional phrases to elaborate my ideas and to connect my reasons and 

evidence to my thesis statement. 

 I can determine a theme or central idea of a nonfiction text and provide supportive text 

evidence. 

 I can provide a summary of a nonfiction text. 

Assessments and Work Products 

Literary Critique 

Constructed Response 

Oral/Visual Presentation for Museum 

Topic Research Paper 

Readers and Writers Notebooks 

Essential Questions 

Does silence equal consent? 

Does history repeat itself? 

Has the world learned the meaning of the saying ―Never Forget?‖ 



 I can distinguish between when I am reading about an historical person, an event or an 

idea. 

 I can notice how different authors of books on similar topics may offer conflicting 

information. 

 

Common Core Standards  

RI 8.1 Cite the textual evidence that most strongly supports an analysis of what the text says 

explicitly as well as inferences drawn from the text. 

 

RI 8.2 Determine a central idea of a text and analyze its development over the course of the text, 

including its relationship to supporting ideas; provide an objective summary of the text. 

 

RI 8.3 Analyze how a text makes connections among and distinctions between individuals, ideas, 

or events (e.g., through comparisons, analogies, or categories). 

 

RL 8.4 Determine the meaning of words and phrases as they are used in a text, including 

figurative and connotative meanings; analyze the impact of specific word choices on meaning 

and tone, including analogies or allusions to other texts. 

 

RL 8.5 Analyze in detail the structure of a specific paragraph in a text, including the role of 

particular sentences in developing and refining a key concept. 

 

RI 8.6 Determine an author's point of view or purpose in a text and analyze how the author 

acknowledges and responds to conflicting evidence or viewpoints. 

 

RL 8.7 Analyze the extent to which a filmed or live production of a story or drama stays faithful 

to or departs from the text or script, evaluating the choices made by the director or actors 

 

RI 8.9 Analyze a case in which two or more texts provide conflicting information on the same 

topic and identify where the texts disagree on matters of fact or interpretation. 

               

W8.1 Write arguments to support claims with clear reasons and relevant evidence 

a) Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing 

claims, and organize the reasons and evidence logically. 

b) Support claim(s) with logical reasoning and relevant evidence, using accurate, credible 

sources and demonstrating an understanding of the topic or text. 

c) Use words, phrases, and clauses to create cohesion and clarify the relationships among 

claim(s), counterclaims, reasons, and evidence. 

d) Establish and maintain a formal style. 

e) Provide a concluding statement or section that follows from and supports the argument 

presented. 



 

In this unit plan, the following 21st Century themes and skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Standard 9.1 21
st
 Century Life Skills 

X Global Awareness  E Creativity and Innovation 

 Financial Literacy  ET Critical Thinking and Problem 

Solving  

 Health Literacy  ETA Communication (Interpersonal and 

Media Fluency) 

X Civic Literacy  E Collaboration and Teamwork 

 Career Awareness/Exploration  ETA Accountability, Productivity and 

Ethics 

Interdisciplinary Connections 

8.1 Educational Technology - All students will use digital tools to access, manage, evaluate, and 

synthesize information in order to solve problems individually and collaboratively and to create 

and communicate knowledge 

9.1 All students will demonstrate the creative, critical thinking, collaboration, and problem-

solving skills needed to function successfully as both global citizens and workers in diverse 

ethnic and organizational cultures. 

 

Daily Teaching Objectives 

Objectives are your measurable daily lessons and activities that help students achieve a 

learning goal.  All objectives connect to learning goals.   

 Readers will independently read nonfiction resources and use the class note-taking 

outline to jot at least 7 important facts. 

 Readers will independently determine 2-3 central ideas representative of their topic and 

provide text evidence to support their understanding. 

 Readers will independently create a list of about 6-8 supporting ideas/facts to be covered 

in research essay. 

 Readers will independently evaluate their notes to determine at least one main idea to be 

covered in each paragraph of research essay. 



 Writers will independently paraphrase 3 facts that support each research-based topic from 

their nonfiction resources. 

 Writers will independently craft at least 3 versions of a thesis statement for their 

researched topic in their writer’s notebooks and then choose the one they will use in their 

final product. 

 Writers will independently use MLA citations for at least 3 resources used in researching 

topic. 

 

Reading & Writing Skills Instructional Methods 

Questioning 

Monitoring For Meaning 

Inferring 

Retelling 

Predicting 

Determining Importance 

Synthesizing 

Elaboration 

Summarizing 

Paraphrasing 

 

Independent Reading & Writing 

Close Reading 

Guided Reading 

Small-Group Strategy Lessons 

Explicit, Whole-Group Mini-Lessons 

Explicit Strategy Instruction 

Read Aloud 

Partner Reading 

Turn and Talk 

Stop and Jot 

Reading Log 

Free-Writing 

Writing Process 

Think-Aloud 

Resources Vocabulary 

Tell Them We Remember – The Story of the 

Holocaust by Susan D. Bachrach 

The Holocaust by Susan Willoughby 

Movies: 

Paper Clips 

Jakob the Liar 

Life is Beautiful 

Diary of Anne Frank 

Vocabulary 

Characteristics / Traits 

Claim, Argument, Evidence, Elaboration 

Transitional Phrases 

 

Differentiation 

 Students read books appropriate to their independent reading level 

 Students can work at different paces 

 Small strategy groups will support students to reach goals 

 Questions embedded into read aloud are multi-leveled 

 Graphic organizers may be provided to scaffold essay/ story writing  

 1:1 conferences offer extra individualized support to readers and writers  

 Charts display examples and instructions  



 Pictorial charts and prompts used for students who need 

 Use websites for books to be recited 

 Use consistent clear language in whole group lesson 

 Re-teaching/ Preview teaching 

 

     For enrichment, students can 

 read at least one historical fiction novel related to their research topic 

 use magazine/newspaper articles in addition to online and nonfiction text resources 

     

For struggling writers, students can 

 use 2 resources that are at just right levels 

 

Suggested Pacing Schedule 

Week 1 

 

 Unit Pre-Assessment 

 Text features of non-fiction  

 Choosing a topic for research 

 Using skimming strategies to extract information from nonfiction texts 

 Determine author’s beliefs and purpose through close reading of nonfiction texts 

 Research topic to gather information for research paper 

 Determine big ideas from clips of movie Paper Clips 

 

Week 2 

 

 Chunk paragraphs and break down complex sentences to help with comprehension 

 Identify cause and effect in nonfiction text to recognize the specific focus 

 Identify and describe the organization and purpose of the text by noting lists and 

powerful sentences 

 Identify shocking and thought-provoking thoughts in text. 

 Key word strategy to help summarize  

 Continue research and note-taking on assigned topic 

 Make comparisons to text while viewing movie Life is Beautiful 

 

Week 3 

 

 Use variety of strategies to break down unfamiliar vocabulary 

 Key word strategy to help summarize 

 Use sequence of events to create a timeline 

 Use variety of questions to make sense of nonfiction text 



 Use questioning to determine the big idea in a text 

 Continue research and note-taking on assigned topic 

 Make comparisons to text while viewing movie Jakob the Liar 

 

Week 4 

 

 Craft varied thesis statements for research paper 

 Use notes to begin crafting essay for research project 

 Gather pictorial resources for assigned topics and cite sources 

 Use questioning to determine the big idea in a text 

 

Week 5 

 

 Continue crafting essay for research project 

 Create MLA citations for sources used 

 Grow ideas using textual evidence 

 Determine important details and relevant evidence to be used in essay 

 

Week 6 

 

 Revise and edit essay for research project 

 Peer reading and individual conferencing for research project 

 Work on tri-fold boards 

 

Weeks 7 and 8 

 

 Complete work for Holocaust museum 

 Present projects to class 

 Use information presented in staging to visualize the characters and actions on stage 

 Demonstrate awareness of historical context while reading a play 

 View movie The Diary of Anne Frank and make comparisons to play 

 

 

 

 

 

 

 

 



Tell Them We Remember 

The Story of the Holocaust 

Susan D. Bachrach 

This book gives a broad overview of the story of the Holocaust.  You can use some of these 

excerpts as read aloud and sometimes have students read the passages for complex, close 

reading independently.  As the progression below moves advances, you will notice that more 

pages have been incorporated into a single sitting.  Allow students to work in their book 

groups so they can stop and discuss the readings.  Use this text with other selections as well for 

a diverse reading experience.   

Introduction Read Aloud 

What is the author teaching me?  What does the author believe?  What does the author want me to 

believe?  How do I know? How do the different paragraphs connect? 

Read Aloud - Pages 2-5  

Have students discover the structure of the text – have them notice that there are different comparisons 

happening (Eastern Euro Jews and Western Euro Jews as well as Modern and more traditional Jews) 

Compare and Contrast 

Noticing Text structure as a way to help us follow a text. 

Finding the BIG Idea – why does the author share all of this background information about Jewish life 

in Europe at this time?  Why show pictures of the people who lived then? How does map support 

understanding? 

Do these pages connect to the introduction in any way – if so, how? 

Anti-Semitism Pages 6-7 Independent Reading 

How does the title help guide my reading? 

Chunking paragraphs and breaking complex sentences into smaller phrases 

This is a hard read – model reading about ten sentences into this section. Show students how you read only 

a few sentences at a time – stop and think.  Show them how you then break down a complex sentence to 

really dive in and tackle the meaning.  

You may decide to tell the kids what they will be reading about as a way to guide their reading.  Do not have 

them read aloud – have them read alone.  Allow them time after reading to work in groups to show how 



they worked out the hard sentences and tried to make meaning.  Bring class together and discuss text and 

dig back in to really analyze.  

Hitler Comes to Power Pages 8-9 

Cause and Effect 

Nazi Terror Begins Pages 10-11 

Sometimes authors make lists – what is the author listing in this section? 

Which sentences strike you as powerful? Why? 

Nazi Racism, The Boycott of Jewish Businesses/ Nazi Propaganda Pages 12-17 

Readers jot down facts that makes them really think, or facts that shock them.  

Readers ask themselves: who has power?  How do I know?  Who has lost power?  How do I know? 

The Nuremburg Race Laws / Enemies of the State/ Locating the Victims Pages/ Night of the Broken/ 

Night of The Broken Glass Pages 18-25 

Readers use the key word strategy – jotting 4-5 key words for each paragraph as they read.  After, they 

take the 4-5 key words and write their own blurb in their own words for each paragraph.  

The Evian Conference / Voyage of the St. Louis/The War Begins/ The Murder of the Handicapped - 

Read Aloud 

Pages 26-33 

Time Line – Readers create a timeline to hold onto key events and moments in history.  Readers think 

about the timeline and ask themselves: how does this timeline help me understand more about the era of 

the Holocaust? 

Germans Occupy Western Europe/ Ghettos in Eastern Europe/ Life in the Ghetto 

Cause and Effect Pages 36-41 

The Mobile Killing Squads/ The Wannasee Conference and the “Final Solution” 

Read Aloud pages 42-47 



Finding the Big Idea 

Deportations/ On the Train/ At the Killing Centers/ Auschwitz –Birkenau/ Prisoners of the Camps 

Pages 48-61 

Growing Ideas – Using what you learn to create big ideas and then write about those ideas using text 

evidence.  Readers create a box and bullets and then write a response off of an idea they have based on 

the reading. 

Rescue/ The War Refugee Board/ Resistance Inside Germany/ The Warsaw Ghetto Uprising/ Killing 

Center Revolts/ Pages 64 – 75 

Growing Ideas - Using what you learn to create big ideas and then write about those ideas using text 

evidence.  Readers create a box and bullets and then write a response off of an idea they have based on 

the reading. 

Pages 76-87  - Using what you learn to create big ideas and then write about those ideas using text 

evidence.  Readers create a box and bullets and then write a response off of an idea they have based on 

the reading. 

 

 

 

 

 

 

 

 

 

 

 

 

 



Unit 6 Informational Reading and Writing 

 

Rationale 

In this unit students read non-fiction selections that focus on the topic of social injustices, such as 

discrimination, intolerance and oppression, past and present.  Events that have threatened human 

rights across cultures and time periods will also be discussed and analyzed. The performance 

task will call for students to write an essay based on a quote. 

 

Assessments and Products 

➢ Pre- and Post-Assessment 

➢ On Demand Explanatory Writing 

➢ Graphic Organizer of Important Information  

➢ Essential Question Reflection 

➢ Published Explanatory 

➢ Argument letter 

➢ Writer’s Notebook 

➢ Reader’s Response Notebook 

 

Essential Questions  

Why is nonfiction reading important? 

What control do humans have in political issues? 

What determines the rights and opportunities that are afforded to people? 

How do I connect to world issues? 

 

Unit Learning Goals 

Learning goals are derived from CCLS for the unit.  Scales are written to connect to learning 

goals. 

 I can make inferences about a literary text and provide text evidence to support my ideas. 

 I can determine a theme or central idea of a literary text and provide supportive text 

evidence. 

 I can provide a summary of a literary text. 

 I can figure out the importance of dialogue in a literary text to show the relevant aspects 

of character. 

 I can determine what is fact and fiction in the text and make historical connections to real 

events in history. 



 I can identify author’s beliefs and intentions, using text to support and defend answers. 

 I can think critically and analyze author’s purpose, style, mood, tone, imagery, 

foreshadowing and use of language. 

 I can find patterns and sequences related to the history of the time period. 

 I can find causes and consequences related to the history of the time period. 

 I can determine the social, political or economic forces that enabled or constrained the 

choices made by the characters. 

 

Common Core Standards 

Learning goals are derived from the CCLS. 

RL.8.1 Cite the textual evidence that most strongly supports an analysis of what the text says 

explicitly as well as inferences drawn from the text. 

 

RL.8.2 Determine a theme or central idea of a text and analyze its development over the course 

of the text, including its relationship to the characters, setting, and plot; provide an objective 

summary of the text. 

 

RL.8.3 Analyze how particular lines of dialogue or incidents in a story or drama propel the 

action, reveal aspects of a character, or provoke a decision. 

 

RL.8.4 Determine the meaning of words and phrases as they are used in a text, including 

figurative and connotative meanings; analyze the impact of specific word choices on meaning 

and tone, including analogies or allusions to other texts. 

 

W.8.1  Write arguments to support claims with clear reasons and relevant evidence 

 

W.8.3 Write narratives to develop real or imagined experiences or events using effective 

technique, relevant descriptive details, and well-structured event sequences 

 

In this unit plan, the following 21st Century themes and skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Standard 9.1 21
st
 Century Life Skills 

X Global Awareness  E Creativity and Innovation 

 Financial Literacy  ET Critical Thinking and Problem 

Solving  

 Health Literacy  E Communication (Interpersonal and 



Media Fluency) 

X Civic Literacy  E Collaboration and Teamwork 

 Career Awareness/Exploration  ET Accountability, Productivity and 

Ethics 

Interdisciplinary Connections 

8.1 Educational Technology - All students will use digital tools to access, manage, evaluate, and 

synthesize information in order to solve problems individually and collaboratively and to create 

and communicate knowledge 

9.1 All students will demonstrate the creative, critical thinking, collaboration, and problem-

solving skills needed to function successfully as both global citizens and workers in diverse 

ethnic and organizational cultures. 

 

Daily Teaching Objectives 

Objectives are your measurable daily lessons and activities that help students achieve a learning 

goal.  All objectives connect to learning goals. 

Readers will independently identify 3 character traits of a main character and offer 3 pieces of 

text evidence to support their theories by using book club book.  

 

Readers will work collaboratively in their book clubs to determine the central idea of historical 

fiction and offer several pieces of text evidence to support their understandings. 

 

Readers will independently identify 3 separate lines of dialogue that highlight distinct traits of 

the main character in their book club selection. 

 

Readers will independently identify 3 separate lines of dialogue that highlight distinct traits of 

the minor character in their book club selection. 

 

Readers will independently define the tone of their book club selection and offer at least 3 forms 

of text evidence to support their understanding. 

 

Readers will independently provide 3 examples of how the characters’ lives are affected by the 

time period. 

 

Readers will independently take 3 small actions of the characters or small events of the story and 

apply them to a bigger context related to the time period. 

 

● Writers develop a thesis statement. 

● Writers collect reasons and evidence to support their thesis statement. 

● Writers use transitional phrases to connect reasons and evidence to the thesis statement. 

● Writers elaborate their ideas by including data, examples and anecdotes. 

● Writers stretch sentences by using prepositional phrases. 



 

Reading and Writing Skills Instructional Methods 

Questioning 

Monitoring for Meaning 

Inferring 

Retelling 

Predicting 

Determining Importance 

Synthesizing 

Elaboration 

Finding Theme 

Independent Reading & Writing 

Close Reading 

Guided Reading 

Small-Group Strategy Lessons 

Explicit, Whole-Group Mini-Lessons 

Explicit Strategy Instruction 

Read Aloud 

Partner Reading 

Turn and Talk 

Stop and Jot 

Reading Log 

Free-Writing 

Writing Process 

Think-Aloud 

Resources Vocabulary 

The Secret Life of Bees by Sue Monk Kidd 

Fire From the Rock by Sharon M. Draper 

Black Angels by Rita Murphy 

The Gold Cadillac by Mildred Taylor 

One Crazy Summer (Gaither Sisters #1) by 

Rita Williams-Garcia 

P.S. Be Eleven (Gaither Sisters #2) by Rita 

Williams-Garcia 

The Lions of Little Rock by Kristin Levine 

The Rock and the River by Kekla Magoon 

Countdown by Deborah Wiles 

The Watsons Go To Birmingham by 

Christopher Paul Curtis 

A Thousand Never Evers by Shana Burg 

Freedom School, Yes! by Amy Littlesugar 

A Summer of Kings by Han Nolan 

Have No Shame by Melissa Foster 

Elements of Historical Fiction 

 

Characteristics/Traits 

 

Words to describe mood and tone 

 

Differentiation 

 Students read book club books appropriate to their independent reading level 

➢ Students can work at different paces 

➢ Small strategy groups will support students to reach goals 

➢ Questions embedded into read aloud are multi-leveled 

➢ Graphic organizers may be provided to scaffold essay writing  

➢ 1:1 conferences offer extra individualized support to readers and writers  

https://www.goodreads.com/series/117406-gaither-sisters
https://www.goodreads.com/author/show/123330.Rita_Williams_Garcia
https://www.goodreads.com/series/117406-gaither-sisters
https://www.goodreads.com/author/show/123330.Rita_Williams_Garcia
https://www.goodreads.com/author/show/123330.Rita_Williams_Garcia
https://www.goodreads.com/author/show/1904055.Kristin_Levine
https://www.goodreads.com/author/show/1095066.Kekla_Magoon
https://www.goodreads.com/author/show/178856.Deborah_Wiles
https://www.goodreads.com/author/show/985739.Shana_Burg
https://www.goodreads.com/author/show/278308.Amy_Littlesugar
https://www.goodreads.com/author/show/140547.Han_Nolan
https://www.goodreads.com/author/show/3023973.Melissa_Foster


➢ Charts display examples and instructions  

➢ Pictorial charts and prompts used for students who need 

     For enrichment, students can 

➢ Design a feature article 

➢ Use more resources  

➢ Complete 2 independent books  

    For struggling writers,  

 Students can use 2 resources that are at just right levels 

 

Suggested Reading and Writing Strategies for Small Group and Conferences 

● Preview a selection before reading. 

● Review title, pictures, diagrams, subtitles, and any terms in boldfaced print or italics. 

● Focus on the natural disaster from the point of view of a victim 

● Put events in chronological order 

● Focus on what the author wants to discuss and point of view 

● Create T-chart to separate facts and opinions 

● Writers of nonfiction sometimes present opinions, create chart to differentiate between 

the two 

● Why did things happen the way they did? How did people feel? 

● What is the writer’s opinion? Do you share the writer’s opinion, or do you have different 

ideas on the subject? 

● During reading, stop now and then and try to predict what will come next. 

● Add new information to what already has learned and see if the ideas and opinions 

change 

● Evaluate what is being read. Evaluation should be an ongoing process, not just some-

thing that is done when finished reading. 

● A strong introduction, body, and conclusion 

● Well-organized paragraphs that contain transition words to connect ideas 

● A voice that is appropriate for the purpose and audience 

● Language that is specific and appropriate for the audience 

● Sentences that vary in length and structure to make the writing clear and easy to read 

 

 

 

 


